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Introduction

The Iowa Teacher Quality statute, found in Chapter 284 of the Iowa Code, requires school districts to provide a system of career development and evaluation for all teachers by the 2005-2006 school year.  The career development portion includes four program areas to support teachers and their growth:

· Mentoring and induction for beginning teachers

· Individual career development plans for career teachers

· District career development plans that support the growth of all teachers

· Intensive assistance plans for career teachers not meeting one or more of the Iowa Teaching Standards

The evaluation system must include:

· Comprehensive evaluations for all beginning teachers by the end of their second year of teaching

· Performance reviews at least once every three years for career teachers

During the 2003-2004 school year, a team of Marshalltown teachers and school administrators worked collaboratively to develop the key elements of our teacher evaluation system in response to the new Teacher Quality statute.  During the first year of their work, they developed beginning teacher evaluation procedures and a draft of the Individual Career Development Plan.  The Individual Career Development Plan was used as a pilot during the 2004-2005 school year by career teachers on a voluntary basis.  During the fall of 2004-2005, the Teacher Evaluation Team developed draft procedures for the Career Track and the Intensive Assistance Plan.  
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Iowa Teaching Standards

The Iowa Teaching Standards and Criteria are at the heart of the Teacher Quality statute.  The standards and criteria are an attempt to describe the abilities and behaviors demonstrated by good teachers.  As a result, our teacher evaluation and our staff development systems are designed around these standards and criteria.

Model descriptors were developed by the Department of Educators for each criterion under each of the 8 standards.  Teachers and administrators in Marshalltown have begun toe process of reviewing these model descriptors and developing descriptors of their own.  This is a work in progress,

Marshalltown Descriptors to Support the

Iowa Teaching Standards and Criteria

Work in Progress

These descriptors are intended to depict examples of behaviors of a regular second-year teacher that support the established criteria for the Iowa Teaching Standards.  These descriptors are only examples and a guide to further conversation.  

Standard 1: Demonstrates ability to enhance academic performance and support for implementation of the school district's student achievement goals.

Criterion a: The teacher provides evidence of student learning to students, families, and staff.

Descriptors:  The teacher documents student learning with meaningful measures using data that is understandable and shares individual and classroom goals and results with students, families and staff members.  The teacher uses multiple artifacts, including achievement trends for local standards and benchmarks, to document and provide evidence of student learning to students, families and staff members. The teacher plans parent conferences so his/her teacher and learning objectives have the greatest likelihood of serving the student’s best interests.

Criterion b: The teacher implements strategies supporting student, building, and district goals.

Descriptors: The teacher knows the short and long-range building and district goals for student learning and implements classroom instructional strategies that clearly align with these established goals.  The teacher effectively communicates these goals and accomplishments to various constituents including students, parents, and colleagues.

Criterion c: The teacher uses student performance data as a guide for decision making.

Descriptors:  The teacher uses performance data such as achievement scores, individual products, writing samples, and teacher made tests to profile student learning.  The teacher analyzes these and other data to make decisions regarding student progress and bases curricular and instructional decisions on student performance data.  The teacher also uses individual student's performance data to make decisions about individual student needs.

Criterion d: The teacher accepts and demonstrates responsibility for creating a classroom culture that supports the learning of every student.

Descriptors: The teacher develops and communicates a clear “big picture” to motivate students to make positive choices regarding their own learning and acts in accordance with the belief that all students can learn.  The teacher encourages students to work cooperatively as well as independently and includes students in decision making when appropriate.

Criterion e: The teacher creates an environment of mutual respect, rapport, and fairness.

Descriptors: The teacher demonstrates clear expectations of developing responsible, self-directed learners and models acceptance of all students based on awareness of individual student differences.  The teacher facilitates ways to get students to cooperate with one another and take responsibility for their work.

Criterion f: The teacher participates in and contributes to a school culture that focuses on improved student learning.

Descriptors: The teacher develops strategies with colleagues who share responsibility for a student(s) to increase the likelihood of success and engages in active inquiry with colleagues about the school’s fulfillment of instructional goals.  The teacher provides opportunities for families and community members to take an active role in the classroom, the school, and the school district.  The teacher accepts personal responsibility for nurturing the school as a community of learners.

Criterion g: The teacher communicates with students, families, colleagues, and communities effectively and accurately.

Descriptors: The teacher demonstrates professionalism and self-confidence in routine circumstances and eases stressful situations when they occur.  The teacher uses appropriate spelling, grammar, mechanics and style and varies vocal cues, rate, and volume.  The teacher demonstrates and leads quality discussions.

Standard 2: Demonstrates competence in content knowledge appropriate to the teaching position.

Criterion a: The teacher understands and uses key concepts, underlying themes, relationship, and different perspectives related to the content area.

Descriptors: The teacher knows the content that supports district standards and benchmarks in the grade level courses that the teacher is assigned and uses an integrative approach for content that supports those local standards and benchmarks.  There is incorporation of accurate content knowledge into instruction aligned with the local content standards and benchmarks.  The teacher locates and uses multiple resources to expand subject matter beyond manuals, texts, and curriculum guides.

Criterion b: The teacher uses knowledge of student development to make learning experiences in the content area meaningful and accessible for every student.

Descriptors: The teacher knows the content appropriate to the learner needs and selects meaningful instructional objectives aligned with those students’ learning needs. The teacher provides significant, challenging, varied, and appropriate learning goals designed to meet the learning needs of each student.  The teacher knows when it is appropriate to use adaptations and accommodations to meet individual student needs, including curriculum compacting, enrichment, and acceleration.  The teacher uses appropriate assessment techniques to assess the learning experiences provided in the classroom. Technology is integrated that is appropriate to student intellectual and physical development.

Criterion c: The teacher relates ideas and information within and across content areas.

Descriptors: The teacher organizes curricular materials to facilitate understanding of central themes, concepts, and skills.  The teacher knows the content taught at grade levels below and above the current grade level taught and interrelates ideas and information within and across curricular areas to assist or facilitate student understanding.  The teacher uses multiple questioning techniques for student inquiry within and across disciplines and knows when appropriate technology can be used to assist student application of knowledge and skills across content areas.

Criterion d: The teacher understands and uses instructional strategies that are appropriate to the content area.

Descriptors: The teacher knows when and how a variety of instructional strategies can be used in the content area to improve student learning and uses those strategies as appropriate.  The teacher also knows which strategies are developmentally appropriate for various groups of students and applies that knowledge as needed.  The teacher integrates the use of technology as an instructional strategy when it supports and enhances learning for the content area.

Proposed Marshalltown Descriptors for Standard 3:

Standard 3: Demonstrates competence in planning and preparing for instruction.

Criterion a: The teacher uses student achievement data, local standards, and the district curriculum in planning for instruction.

· Uses content standards and benchmarks to determine what students should know and be able to do.

· Uses assessments aligned with standards and benchmarks and the curriculum map for the content area and/or grade level.

· Uses assessment data to determine the sequence of instruction and to modify instruction.

· Provides challenging enrichment opportunities for students who master the concepts.

Criterion b: The teacher sets and communicates high expectations for social, behavioral, and academic success of all students.

· Establishes classroom goals for social, behavioral and academic success that are aligned with building expectations.

· Develops classroom routines that support these goals.

· Provides feedback to students relative to goals and expectations.

· Routinely assesses student progress toward classroom goals.

Criterion c: The teacher uses student developmental needs, background, and interests in planning for instruction.

· Seeks and collects information to understand students’ needs and interests.

· Uses information to plan lessons/units that provide for students’ varied learning needs.

· Plans strategies that stimulate multiple levels of students’ thinking and conceptualization.  

Criterion d: The teacher selects strategies to engage all students in learning.

· Utilizes instructional strategies that promote active participation.

· Prepares lessons to address varied learning modalities.

· Involves students in self-assessment.

· Makes accommodations to meet students’ learning needs.

· Adjusts instruction to meet students’ needs based on assessment of student progress. 

Criterion e: The teacher uses resources, including technologies, in the development and sequencing of instruction.

· Integrates appropriate resources that are aligned with curriculum.

· Uses challenging resources that are mentally, visually, aurally, and kinesthetically stimulating.

· Uses technology as a curricular support when appropriate.

· Assesses students’ use of technological resources before integrating into student expectations.

Standard 4: Uses strategies to deliver instruction that meets the multiple learning needs of students.

Criterion a: The teacher uses research-based instructional strategies that address the full range of cognitive levels.

Model Descriptors: The teacher uses instructional strategies that are effective for students at varied cognitive levels and is able to adjust strategies during instruction to meet student learning needs.  The teacher uses questioning techniques that foster classroom discussion to increase student knowledge and skills and monitors students’ learning.

-

-

Criterion b: The teacher aligns classroom instruction with local standards and district curriculum.

Model Descriptors: The teacher works collaboratively to develop and maintain standards, benchmarks, and performance assessments for student achievement.  The teacher implements classroom instructional strategies that support the achievement of district standards and benchmarks.

-

-

Criterion c: The teacher demonstrates flexibility and responsiveness in adjusting instruction to meet student needs.

Model Descriptors:  The teacher uses appropriate curriculum, instruction, and assessments to accommodate individual needs and uses analysis of student learning before and after instruction to make instructional decisions.  The teacher adjusts instructional strategies as needed to meet student learning needs for remediation, differentiation, and extension for standards and benchmarks attainment.  The instruction is paced to optimize effective learning by all students, provide clear directions, clarify when students are confused and use spontaneous events as a teaching and learning opportunity.

-

-

Criterion d: The teacher engages students in varied experiences that meet diverse needs and promote social, emotional, and academic growth.

Model Descriptors:  The teacher uses individual, cooperative, and whole class instruction to promote maximum student participation and uses instructional materials that are mentally engaging to the student.

-

-

Criterion e: The teacher connects students’ prior knowledge, life experiences, and interests in the instructional process.

Model Descriptors:  The teacher draws on the prior knowledge, life experience, interest and language of students during instruction.  They identify for learners the connections and potential applications of curriculum to real-life issues and problems.  The teacher assigns in-class and homework tasks that provide students with links or transition to life experiences and interests.

-

-

Criterion f: The teacher uses available resources, including technologies, in the delivery of instruction.

Model Descriptors: The teacher provides classroom settings and activities that are mentally, visually, aurally, and kinesthetically stimulating and uses resources that are appropriate to the content, and to students’ prior learning.  The teacher encourages students’ use of technological resources and integrates the use of technology as an instructional support when appropriate.

-

-

Standard 5: Uses a variety of methods to monitor student learning.
Criterion a: The teacher aligns classroom assessment with instruction.

Descriptors: The teacher assesses what is taught.  They use classroom assessments that reflect multiple ways by which students can demonstrate knowledge and skills and use multiple assessment strategies that are aligned to instructional goals.  The teacher accepts the primary responsibility for ongoing classroom assessment of the local standards and benchmarks appropriate to his/her classroom.  They use grading systems that reflect students’ knowledge and skills and continually monitor student progress toward the attainment of instructional objectives.

Criterion b: The teacher communicates assessment criteria and standards to all students and parents.

Descriptors: The teacher establishes, with students, and parents, realistic goals for individual improvement on student achievement and tracks achievement data over time to clearly communicate student progress.  The assessment information provided to students and parents is clear and makes sense and defines what “success” is.  The teacher understands and communicates what performance levels or proficiency levels mean to all students and parents.

Criterion c: The teacher understands and uses the results of multiple assessments to guide planning and instruction.

Descriptors:  The teacher uses student achievement information from a variety of sources for decision making.  The teacher continually analyzes assessment information for alignment with student expectations and ongoing classroom observation to adjust instruction.  They determine the types of student responses (essay, T/F, multiple choice, project, etc.) that best align with the goals for instruction and provide individual instruction and assistance to students in need.

Criterion d: The teacher guides students in goal setting and assessing their own learning.

Descriptors:  The teacher involves students in establishing goals for learning and helps students to understand and monitor their own learning goals.  The teacher works with student to gather and monitor information on their progress and assists student in analyzing their own learning progress through meaningful measures and conferencing with the student.

Criterion e: The teacher provides substantive, timely, and constructive feedback to students and parents.

Descriptors: Through the teacher maintaining accurate records about each student's progress, the teacher provides adequate feedback to students and parents so it is clear what students have learned and what still needs to be learned.  The teacher celebrates increased student achievement with students and parents.

Criterion f: The teacher works with other staff and building and district leadership in analysis of student progress.

Descriptors: The teacher engages in collaborative study of student learning data and uses these data to design instruction on student learning needs.  The teacher exchanges information about student learning with students, families, and school personnel who share the responsibility for the student.

Standard 6: Demonstrates competence in classroom management

Criterion a: The teacher creates a learning community that encourages positive social interaction, active engagement, and self-regulation for every student.

Descriptors: The teacher creates and communicates clear expectations for individual student interaction, engagement, and self-regulation.  Students are taught to become responsible and self-directed, consistent with students’ developmental needs.  The teacher encourages collaboration and self-reliance and interacts with students in a respectful and appropriate manner and creates a classroom with a climate of respect for all.

Criterion b: The teacher establishes, communicates, models, and maintains standards of responsible student behavior.

Descriptors: The teacher clearly communicates guidelines for responsible student behavior and instructs students about behavioral expectations and appropriate social skills.  The teacher maintains consistent and clear expectations and accountability and models positive social skills to students while providing opportunities for students to practice those skills.

Criterion c: The teacher develops and implements classroom procedures and routines that support high expectations for learning.

Descriptors: The teacher consistently implements management techniques that create an engaging learning environment and make behavioral modifications in specific situations to support individual learning needs.  The teacher develops and implements schedules, timelines, procedures, and routines to support high expectations for learning.

Criterion d: The teacher uses instructional time effectively to maximize student achievement.

Descriptors: The teacher develops and implements classroom procedures and routines that optimize learning time.  Instructional time is used effectively and productively for maximum student engagement with tasks.

Criterion e: The teacher creates a safe and purposeful learning environment.

Descriptors: The teacher creates a classroom setting that is safe and provides an accessible learning environment for all students.  They insist upon fairness and respect as elements in each interpersonal relationship and encourage each student to be self-reflective.  The teacher provides learning opportunities for students to become responsible, self-reliant, and collaborative.  They create opportunities for students to make decisions appropriate to students’ developmental levels.

Standard 7: Engages in professional growth.

Criterion a: The teacher demonstrates habits and skills of continuous inquiry and learning.

Descriptors: The teacher actively pursues opportunities for learning embedded in daily experiences and engages in formal learning opportunities to increase his/her repertoire of knowledge and skills.  Responsibility is accepted for his/her mental, physical, and social well being.  The teacher routinely reflects on his/her practices.  There is a habit of reading current educational journals and other professional literature.

Criterion b: The teacher works collaboratively to improve professional practice and student learning.

Descriptors: The teacher collaborates with others to improve their teaching and their students’ learning and supports joint efforts for the improvement of instruction.  The teacher contributes experience and ideas toward the continuing development of the school/district as a learning community and builds relationships that enable them to become valuable members of the school community.  The teacher plans lessons, rehearses strategies, demonstrates strategies, and observes with a mentor and/or peer coaching partner.

Criterion c: The teacher applies research, knowledge, and skills from professional development opportunities to improve practice.

Descriptors: The teacher integrates his/her working knowledge of psychology (human development and motivation), sociology (organizational membership), pedagogy (instructional strategies) and subject matter to construct a coherent educational philosophy.  Research ideas, knowledge, and skills are tried in the context of best practices. The teacher monitors the implementation and effect of using new learning within the classroom.

Criterion d: The teacher establishes and implements professional development plans based upon the teacher needs aligned to the Iowa Teaching Standards and district/building student achievement goals.

Descriptors: The teacher collaborates in the development of their own professional development plan to meet district/building goals.  Suggestions are elicited about their teaching and adapt their teaching to new ideas, findings, ideals, and theories.  The teacher routinely participates/

contributes to collective study with colleagues in order to implement district career plans and uses data about student performance and his/her practice to design individual career development plans.

Standard 8: Fulfills professional responsibilities established by the school district.

Criterion a: The teacher adheres to board policies, district procedures, and contractual obligations.

Descriptors: The teacher demonstrates professional commitment and respects the contractual requirements of his/her employment.

Criterion b: The teacher demonstrates professional and ethical conduct as defined by state law and individual district policy.

Descriptors: The teacher presents himself/herself to the school and community in a manner that elicits respect and complies with state laws defining the profession.

Criterion c: The teacher contributes to efforts to achieve district and building goals.

Descriptors: The teacher participates in professional development opportunities to improve achievement of district and building goals.  They initiate sharing of ideas with colleagues and contribute to school-wide events and learning activities.

Criterion d: The teacher demonstrates an understanding of and respect for all learners and staff.

Descriptors: The teacher respects different values and beliefs other than one’s own and works to ensure that all students are treated fairly.  The teacher functions effectively in situations that require differing approaches and understanding of differing family and community contexts.

Criterion e: The teacher collaborates with students, families, colleagues, and communities to enhance student learning.

Descriptors: The teacher values and respects others’ roles in student learning and welcomes their participation in the teaching process.  They build acceptable and professional relationships with students, colleagues, and families that are student-centered and conducive to learning.  The teacher reaches out to others to establish constructive relationships and rapport especially in challenging situations. 

Beginning Teacher Evaluation
MARSHALLTOWN COMMUNITY SCHOOLS

BEGINNING TEACHER EVALUATION

The primary purpose of beginning teacher evaluation is to generate usable and reliable data that will support making a decision to recommend for licensure a beginning teacher and to support the movement of the beginning teacher to the career teacher level. The procedures, processes, and relationships should also help new staff develop professionally and personally, promote an environment that will encourage teachers and administrators to understand the importance and usefulness of evaluation, and support the practice of reflection and continuous professional development. 

It is important for a beginning teacher to participate in the training and collective study of skills identified in the district career development plan. The beginning teacher's level of involvement in the district career development plan would be adjusted to accommodate the demands of participating in induction and mentoring experiences and the work load of a beginning teacher.

PURPOSE
The Beginning Teacher Evaluation is designed for all beginning teachers.  The purpose of the Beginning Teacher Evaluation is to:

1.
Ensure that the Iowa Teaching Standards, criteria for the standards, and the expectations of the local school district are understood, accepted, and demonstrated

2. Provide support in the implementation of the standards. 
3. Provide evidence to support continuing employment and movement to the career teacher level.
4. Facilitate the beginning teacher's engagement in professional development through the Mentoring and Induction Plan and the district career development plan.

REQUIRED ACTIVITIES
•
Initial Meeting —Prior to September 15, the building administrator will meet with all beginning teachers to review the Beginning Teacher Plan expectations and evaluation timelines. The expectations must include the Iowa teaching standards and criteria. At this time, the administrator will provide staff with copies of all evaluation guidelines and forms.

•
Year One and Two

1. Formal Observations— A minimum of three formal observations will be conducted for each teacher in year one and two. Two formal observations must be conducted during the first semester. The third observation must be held during the second semester and prior to the required summative evaluation conference (to be completed by May 15). Each of these observations will include a pre‑observation conversation and a post‑observation face-to-face conference. Additional formal observations may be conducted at the discretion of the administrator. The teacher must complete and be ready to discuss the required pre‑observation and post‑observation forms with the administrator at these conferences. 

2. Informal observations will also be used at the discretion of the administrator. Informal observations include any and all things that reflect overall professionalism. These may include unannounced classroom observations or walkthroughs, professional behaviors in a variety of settings, and involvement in extra‑curricular school activities or functions.  Informal classroom observations should be followed by teacher feedback.

3.
A cumulative professional portfolio will be created and maintained by all beginning teachers in year one and two. The professional portfolio serves as a catalyst for substantive growth in areas of teaching, philosophy, methods, and goals. Moreover, the portfolio provides administrators with concise, selective, evidence‑based information from a variety of sources. It can also provide the beginning teacher with an individualized, credible, and factual document for the purpose of evaluation and feedback. The administrator and the beginning teacher will review and discuss the portfolio at scheduled conferences. The portfolio may also reflect the teacher's implementation of the skills being learned as part of the District’s Mentoring and Induction Program and District Career Development Plan.

4.
A final summative conference will be held with the first-year teacher on or before May 15. The purpose of the conference will be to provide the teacher with a current performance review with feedback and explanation based on the required and informal evaluation activities conducted during the year. A comprehensive evaluation will be held with the second year teacher on or before May 15. The written evaluation must include the administrator's licensure recommendation for the teacher or a recommendation for continued participation in the district’s mentoring and induction program. This continuing participation should not exceed one year. 

5. The administrator and beginning teacher recommended for licensure will meet prior to October 1 of the following school year to cooperatively design an individual professional development plan. The plan should focus on areas from the Iowa Teaching Standards that the administrator and the teacher feel would be of most benefit to the career teacher in supporting their on-going skill development for the Iowa teaching standards and the student achievement goals of the attendance center and the school district (as per the CSIP). 

Career Track

Marshalltown Community Schools

Career Track

Individual Career Development Plan 

Introduction

Individual Career Development Plans are developed by all career teachers.  The purpose of these plans is to:

· Support professional development and growth of teachers.

· Focus teacher growth and instruction using student achievement data.

· Encourage risk-taking (learning and using new methods) and reflection on best practice. 

· Show how teacher efforts align with district and building goals.

· Encourage learning by collaboration.

· Support growth in mastery of the Iowa Teaching Standards.

· Provide supportive structure for teacher learning.

Procedures and Timelines

1. The teacher prepares a draft of the Individual Professional Development Plan by October 1st.  Plans may be one year plans or two year plans.  Two year plans will involve a significant instructional or curricular change.  The Individual Career Development Plan can be found on the school district webpage under “Important Links”. www.marshalltown.k12.ia.us
2. The Individual Career Development Plan may be developed by an individual or team.

3. The Principal or evaluator will meet with the teacher(s) to review the plan, jointly modify as needed, establish timelines and deadlines, and approve the plan by November 1.

4. A mid-year reflection will occur once during the year.  The purpose of the meeting is to review progress in meeting the goals in the plan, to review collaborative work with other staff on student achievement goals, and to modify the plan as necessary.  Conferences with teachers working on a joint plan may be held individually or collectively.

5. A conference will be held at the end of the year to discuss the impact and progress of the plan.  For those teachers scheduled for Performance Review, this conference can be held as part of the Performance Review process.

6. Both the teacher and evaluator sign the Individual Career Development Plan and keep a copy.

7. The teacher keeps the materials created as part of the Individual Career Development Plan such as

artifacts and reflections.

Individual Teacher Career Development Plan

	Teacher Name
	Building
	Date

	
	
	


Name of Evaluator _______________________________________________________________

Date plan was developed _______________    Date of last performance review ______________

Teacher’s Signature ____________________________________ Date of Approval ___________

Evaluator’s Signature ___________________________________ Date of Approval ___________

	Goal(s) for Professional Growth (written in a manner that allows for progress to be noted)




Name of other teachers collaborating on the same goal:

	Rationale for the Plan

	How is the goal related to:

a)
your individual needs?

b)
your building goals?

c)
the Iowa Teaching Standards/Criterion?

Check the Iowa Teaching Standards that are addressed in this plan:

	
	1. Enhance Student Achievement
	
	5. Monitoring Student Learning

	
	2. Content Knowledge
	
	6. Classroom Management

	
	3. Planning and Preparation
	
	7. Professional Growth

	
	4. Instructional Strategies
	
	8. Professional Responsibilities


	Rationale (continued)

	What data do you have to indicate this goal is needed to increase student learning in your class/area?



	How will you know you are successful?  List the data that will be used to document progress toward the accomplishment of the goal(s).  (Consider student knowledge, attitudes, skills, aspirations and behavior.)




	Action Plan

	Describe the action you plan to take in order to accomplish this goal.

Describe the professional development training and learning opportunities needed in order to accomplish the established goal(s).  Ex. time, access to training, peer coaching opportunities, etc.




	Evidence of Impact/Progress (end of year)

	What is the summative evidence of completion of the goal(s) or documentation of progress toward the goal(s)?  Consider:

· How did the goal impact student learning?

· What data was collected, both formative and summative?

· What is the analysis of the information collected?

· What was learned?

· What future modifications are being considered?




	Update (If multiple year plan)

	If the goal is continued to another year, describe the current status of the goal(s) including modifications, revisions, or additions to the Career Development Plan. (For multiple year plan, at the end of each year, revise your Career Development Plan.)




	Signature indicates the evaluator and teacher have discussed the progress on the individual career development plan.

	Evaluator’s Signature:
	Date:

	Teacher’s Signature:
	Date:


Marshalltown Community Schools

Performance Review Procedures

Introduction

The performance review is a summative evaluation of a teacher other than a beginning teacher that is used to determine whether the teacher’s practice meets school district expectations and the Iowa Teaching Standards.

The purpose of the performance review is to:

· Assist teachers in making continuous improvement

· Document continued competence in the Iowa Teaching Standards.

· Identify teachers in need of improvement

Procedures and Timelines

1. By September 15, the evaluator shares the procedures for Performance Reviews with all staff, and notifies the teachers who are scheduled to participate in a performance review that year.  Teachers will participate in a Performance Review at least once every three years.

2. An Individual conference between the teacher participating in a performance review and the evaluator will be held at the beginning for the year that:

a. Lays out the general timeline

b. Begins collaborative work between the teacher and the evaluator that results in a schedule that includes dates for initial observations and meetings and addresses topics that might be addressed in the process.

c. Explains expectations for the teacher

d. Provides an opportunity for the teacher to ask questions

3. The teacher collects and organizes pertinent artifacts and information that demonstrates his/her current performance relative to the Iowa Teaching Standards.  It is recommended that this collection of artifacts be a natural on-going process of collection, selection and reflection.  This may include video portfolios as evidence of teaching practices.  Documentation does not mean one piece of evidence is required for each criterion.  As the evaluator and teacher discuss the teacher’s performance, each of the criteria should be addressed to determine if the “body of evidence” compiled for each standard is sufficient to determine if the teacher meets the standard.

4. At least one formal observation of the teacher will be held.  This observation will be held at a time identified by the evaluation and the teacher.  A Pre-conference will take place before the observation, and a Post-conference will follow the observation.

5. Other formal and informal observations will be held at the discretion of the evaluator.

6. The evaluator and teacher participate in a formal Performance that includes:

a. A review and discussion of the teacher’s performance relative to the Iowa Teaching Standards (use evaluator observations and teacher artifact collection as content for review).

b. If the evaluator determines that the teacher is not meeting one or more of the standards the evaluator will share the information and evidence used to make this decision and describe what the evaluator must see to determine that the standard is being met.

c. Results from the Individual Professional Development Plan 

7. The evaluator completes the Career Teacher Performance Review form and meets with the teacher to discuss it.  Both the teacher and evaluator sign the form.  The signature of the teacher does not signal agreement, but rather that the teacher is aware of the content of the evaluation.

8. Performance Reviews are to be completed by May 15th.

9. A copy of the Performance review form is provided to the teacher.  Another copy is kept in the evaluator’s file, and a third copy is sent to the Director of Human Resources for the teacher’s personnel file.

Marshalltown Community Schools

Career Teacher Performance Review Form
Teacher:  






 School:

Evaluator:   






 Date:

Staff member’s overall performance – comments and reflections by the evaluator:
The staff member is meeting the Iowa Teaching Standards.      

  Yes  ​​​​_______









   No  _______
If “no” is marked, state which standard(s) is (are) not met and identify the information and evidence used to make this decision.

Evaluator Signature





Date

Teacher Signature





Date

Signature of the teacher does not indicate that the teacher agrees with the content of the review, only that a copy has been received.
OBSERVATION REFLECTION FORM
Name


School 


Grade/Subject




Observation Date 

Time 


Post conference Date 

Time 


1.
As I reflect on the lesson, to what extent were students productively engaged?

2.
Did the students learn what I intended? Were my instructional goals met? How do I know?

3.
Did I alter my goals or instructional plan as I taught the lesson? If so, why?

4. If I had the opportunity to teach this lesson again to this same group of students, what would I do differently? Why?

5. Provide several samples of student work related to this lesson. The samples should reflect the full range of student ability in your class and include the feedback you provide to students on their papers.

6.
List the Iowa Teaching Standards/Criteria that were related to this lesson.

                  Teacher’s signature/date

                     Administrator’s signature/date

Intensive Assistance Plan
INTENSIVE ASSISTANCE PLAN

Introduction
The Intensive Assistance Plan is designed to provide clear intervention and remediation for experienced teachers whose job performance has been determined to not meet one or more of the Iowa Teaching Standards.  The procedures identified are meant to provide a structured process for teachers who have been identified as needing additional assistance and support in order to attain an acceptable level of performance.

Throughout the entire time of a teacher’s employment with the district, evaluators monitor the performance of teachers and will address concerns with teachers as they arise.

A decision regarding implementation of intensive assistance should be collaborative, but may be directive.  This decision can be made at any time it is determined that a teacher is not meeting one or more of the Iowa Teaching Standards.  Intensive Assistance is not to last longer than 12 calendar months.  The Intensive Assistance Process includes two phases.  The Assistance Phase is not required if there is evidence of prior written notice to the teacher regarding the areas of concern.

Assistance Phase Procedures
1. The evaluator identifies a problem relating to the Iowa Teaching Standards (only 1-7) that is characteristic of the teacher’s performance, rather than an anomaly.

2. The evaluator contacts the teacher in writing to make the teacher aware of the specific standard(s) not being met, including information and evidence used as the basis for this judgement.

3. The evaluator works collaboratively with the teacher to develop and implement a plan to resolve the problem and a time schedule to discuss resolution.

4. At the conclusion of the agreed upon time, the evaluator will review the progress and will make one of the following recommendations:

· The problem is resolved and the teacher is removed from intensive assistance.

· The plan is continued or modified and a new timeline is put into effect.

· The problem is not resolved.  The teacher is placed into the Intensive Assistance Plan.

Intensive Assistant Phase Procedures
1. The teacher is notified in writing that he/she is being placed into the Intensive Assistance Phase.  A copy of this letter is forwarded to the Associate Superintendent’s office and is placed in the Personnel file.  The staff member should also be notified of his/her right to request assistance from the local association.

2. A meeting is schedule for the purpose of developing an Intensive Assistance Plan.  The plan should include:

· The Specific Teaching Standards not being met and information and evidence documenting the concern

· Action Plan identifying the improvement goal and specific steps to get there

· Timeline (specific checkpoints and endpoints)

· Success Measures or Assessment Method (a description of how the evaluator will determine whether the teacher’s deficiencies have been adequately corrected)

3.
With the agreement of the evaluator and teacher, the plan may include an Assistance Team, which consists of a person or persons who have experience or expertise in the performance area(s) in which the teacher is in need of improvement.  Membership on an Assistance Team is voluntary.  The district and teacher mutually select the members of this team.  Strict confidentiality will be maintained by members of the Assistance Team.  Observations and comments made by members of the Assistance Team are not presented in writing, are not reported to the evaluator, and do not become part of the teacher’s evaluation.

4.
The duration of an Assistance Plan will vary, depending upon the degree of deficiency, the number of standards being remediated, and the type of behavior being changed.  Intensive assistance cannot extend beyond 12 months, but may be discontinued at any time upon the determination by the supervisor that the teacher has successfully remediated the identified deficiency/ies.

5. Upon completion of Assistance Plan, the evaluator will complete a final written summary and make one of the following recommendations:

· Concern resolved, and teacher returns to the Career Track.

· Progress sufficient to place teacher on Career Track and on evaluation cycle for next school year.

· Progress noted; changes or modifications have been made to the existing Plan or a new Intensive Assistance Plan is developed.  (Timeline is extended but may not exceed twelve calendar months according to Iowa law.)

· Concern not resolved, insufficient progress made; a recommendation for discharge or termination will follow.

Pre-Observation Form
Name 

School/Administrator 

Date of Pre-Conference 

Date/Time of Observation 

Grade level/Curriculum Area Observed 

	1.
Briefly describe the students in this class, including those with special needs.


	4.
How do you plan to engage students in the content? What will you do? What will the students do?



	2.
What are the goals for the lesson? What do you want the student to learn?


	5.
What difficulties do students typically experience in this area, and how do you plan to anticipate these difficulties?

	3.
How do these goals support the District’s curriculum?


	6.
What instructional materials or other resources, if any will you use? (Attach sample materials you will be using in the lesson.)

	7.
How do you plan to assess student achievement of the goals? What procedures will you use: (Attach any tests or performance tasks, with rubrics or scoring guides.)
	8. What Iowa teaching standards/criteria will be demonstrated in this observation?



	Teacher comments pertaining to observation setting: List any items you might want to call to the attention of the administrator.




